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Ihe scientific stu^y of reading is an area of research that
has merited the time and interests of qualified investigators for more
than one hundred years. The very first studies in this field were
made as early as 1888 by a European psychologist named Valentius.
His studies were concerned with eye movement during the reading pro¬
cess.^ Since that time there has been an almost steady increase in
the range and scope of research problems dealing with reading. The
psychology as well as the physiology of reading has been explored.
Many factors have contributed to the present attitudes con¬
cerning reading, so many that they can not all be mentioned here. The
major changes in attitude began at the turn of the century when the
movement for mass ediacation gained real impetus. Synonymous with this
movement was a trend toward, and an emphasis upon, providing reading
material which would create and cultivate a taste for good literature.^
Reading was no longer considered an activity to be enjoyed by the
wealthy or by scholars but an activity necessary and vital to every
individual. Etjr 1925, the time and effort which educators had spent
in studying reading problems resulted in the formation of a National
Committee on Reading to examine instructional methods and to Improve
William S. Gray,'?leading", Encyclopedia of Educational Research.
ed. Walter S. Monroe (rev. ed.j New York: Macmillan Co., 1950), p. 9^5*
%ila B. Smith. American Reading Instruction (New York; Silver
Burdett and Co., 193U}, p. 115-11^»
1
2
existing reading skills and habits of the public and the problems
associated with them.
One basic aim of reading, as set forth by this Committee, was
to develop within the individual a permanent interest in leisure
reading.^ This objective has been combined with the earlier aim of
instilling within the individual an appreciation for and an interest
in reading material of literary merit. The early aims of the National
Committee on Reading are still important. They have been encompassed
in the present overall objective which is to enable the individual to
get the most out of life culturally, socially, and educationally.
One aspect of modern research programs concerns Itself with
the discovery and analysis of existing reading habits. An authority
in this field of research has concluded that:
Reading involves three major elements: the material read, the
source from which the reader obtains what he reads, and the
reader. Information about apy one of these elements means a
great deal more when it is related to the other two.^
Research centered around these three elements of reading can serve a
definite need in the field of reading and library service: it can
enable librarians to render service to their clientele and educators
to understand better the needs and motives of the individual as they
relate to reading. Such procedures can also aid in the discovery of
factors which contribute to desirable reading habits and, on the basis
^John K. Norton and Margaret A. Norton, Foundations of Curriculum
Building (New Ibrk: Ginn arid Co., 1936), pp. 220-221.
^Douglas Waples, People and Print (Chicago: University of
Chicago Press, 1938), p. 28.
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of these discoverlesy more effective programs can be devised for
developing desirable habits*
Purpose and Scope
Additional studies are needed of the factors and conditions nithin
the individual, in his home, and in his broader environment that in¬
fluence reading habits.^ There is need for further study on these
subjects in all areas of reading and among all age groups. This study
will concern itself with the influence of such factors as economic
background, educational background, and cultural background on the
recreational reading of a selected group of students. It will seek
to compare the book reading habits of 130 tenth grade students enrolled
in the public school system of Baltimore, Maryland. The major objec¬
tives of the work are: (l) to compare the frequency of library use
among these teenagers who stem from different socio-economic groups,
groups which are different in almost every respect and (2) to draw
any possible scientific conclusions concerning the differences, if
any, found in their book reading habits. It is hoped that the find¬
ings of this stu^y will promote a better understanding of the relation¬
ship of culture, education, and social backgrounds to the selection of
books for recreational reading.
Methodology
It is understood that there will be limitations in the findings
of this study because, in any research project that attempts to specify
^ray, op. cit., p. 96?
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causes or purposes of reading behavior, the problem of methodology
arises. Rationalization on the part of the reader makes this true.
He may say that he has read books which ha has not actually read but
feels he should have read. He may also indicate that he has read
books which he has become acquainted with through other media of
communication such as television or motion pictures. These reasons
are among the many which make "questionnaire, checklist, interview
and case study methods each tell only part of the story,Still
this limited part of the story is of value to those interested in
aiding the individual to profit from the ennobling ideals and senti¬
ments imparted tdirou^ good literature.
In order to elicit the most valid answers the following steps
were taken: (1) students were uninformed of the questionnaire prior
to toe time that it was given; (2) students were told that the ques¬
tionnaire was being given as a part of a project outside the school
and that answers were not to be signed. It was hoped that these steps
would impress upon the students the needlessness of anything other
than a truthful response,
A total of 130 students answered the questionnaire; 65 were
from the Forest Park High School and 65 were from Douglass High School,
In the selection of students to whom toe questionnaire was adminis¬
tered toe following stipulations were made; students had to be second
semester tento graders and they had to constitute the above average
students at tois level. Students above average in intelligence were
Naples, op, cit,, p, U7*
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selected because studies have shown that bright children read more
than dull children and that their interests tend to be toward the
more realistic types of reading,^ Since this study deals with the
more realistic or substantial types of book reading, students were
selected who, while not being superior, were better than average in
intelligence according to school records.
In the organization of the questionnaire there were three main
divisions. The first was composed of questions aimed toward dis¬
covering the number of students with library cards and the frequency
of library use. Section two sought to reveal whether the library was
used most for recreational reading, school wc*rk, or general information.
Finally the questionnaire asked what forces motivated recreational
reading and which of 32 titles that were listed had the student
actually read. Of ttie titles listed, lU were recommended in An Ample
Field,^ 27 were recommended in A Basic Book Collection for Senior
High Schools.3 and all of them were recommended in the Standard Catalog
for High School Libraries,^ The types of books listed included titles
dealing with adventure, romance, humor, biography, and human relations.
Several scientific studies have found that these are the major areas
William S, Gray, Reading in General Education (Washington;
American Council on Education, l^UO), p, 252,
^Amelia Munson, An Ample Field (Chicago; American Library
Association, 1950),
^American Library Association, A Basic Book Collection for
Senior High Schools, compiled by a Subcommittee of the American Library
Association Editorial Committee (Chicago; American Library Association,
1957).
^Dorothy H, West and Marion L. McConnell, (eds,). Standard
Catalog for High School Libraries (New York; H, W, Wilson Co,, l957).
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of teenage reading interests,^ A sample of the questionnaire appears
in Appendix A,
Material to establish the economic backgrounds of the students
involved in this study was taken from the 19^0 Census Reports,^ In¬
formation concerning income, education, occupation, and cost of housing
was gathered to help picture, to a degree, the kinds of economic environ¬
ments from which these teenagers had come. Factors in the areas just
mentioned greatly influence the value placed upon reading and the
nature of what is read.
Economic interpretations go far to explain major differences
in the reading of different groups and communities at different
times, ,,, Recent comparisons among European cities, selected
to represent different degrees of prosperity suggest that the
social. attitudes responsible for different sorts of reading
are closely related to differences in economic status,3
Social scientists point out the fact that social activities and cultural
patterns are largely dependent upon economic status. Consequently, a
description of their economic environments will reflect the calibre of
cultural and social activities that these students enjoy. The students
from the higher socio-economic groups, as a result of greater economic
security, can be expected to afford and, as a result of better educational
backgrounds, appreciate broader and more intellectual, cultural and social
pursuits,
^George V/. Norvell, The Reading Interests of Yoving People (New
York; D, C, Heath and Co,, 1950), p. 79.
^U.S,, Bureau of the Census, TJ.S, Census of Population; 1950;
Censtis Tract Statistics Baltimore. Maryland and Adjacent Area (Washington;
U.S. Government Printing Office, 1950),
3waples, op, cit., p, 5U
CHAPTER II
COMPARISON OF THE TWO (2iOUPS OF STUDENTS USED IN THE SURVEY
The previous chapter indicated that there were some differences
in the educational and economic status of the young people about whom
this study revolves. To make these differences visible the 19^0 Census
Reports^ were consulted in order to discover the educational level of
the two communities since an indlvidvial's education tends to affect the
type of reading in which he will be interested, as well as his ability
to read with adequate comprehension. There is also a relationship
between practices related to reading habits, the use of the library
and economic status. In homes where comfortable standards of living
and economic security prevail an atmosphere conducive to the develoiaiient
of avid readers of good literature is more likely to exist than in homes
lacking these conditions. Therefore, factors were checked which decide
and often describe economic status; income, occupation, and aspects of
housing such as home ownership, value of the edifice, and age of the
dwellings were investigated,
Socio-Economic Background
Forest Park is a community located in a surburban section of
Baltimore} 95 per cent of its population were members of the Jewish
^,S,, Bureau of the Census, op, cit.
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race. Douglass High School is located in a neighborhood that in
1950 was 95 per cent Negro, In the latter community the major occu¬
pations were service work, labor, and machine operation and the
average annual income was from $500 to $U,000, In Forest Park
business and the professions were the most prevalent occupations
and the average incomes ranged from $5,000 to $10,000 a year. The
Forest Park average minimum income was $1,000 more than the Douglass
community's maximum average income.
Differences in tenms of educational status were also evident
from statistics reported in 1950 when one third of the Forest Park
population had completed high school, one fourth had completed from
one to four years or more of college whereas less than 10 per cent
of the members of the Negro community had completed high school and
only two per cent had completed college,^
A majority of the families who lived in Forest Park at the
time the 1950 Census was taken owned their homes; over 75 per cent
of the houses were owned by the inhabitants and these were dwellings
less than 25 years old. Only 30 per cent of the people residing in
the Douglass neighborhood owned their homes; the houses in this
vicinity were at least UO years old and were valued at $5,800 or
less. In contrast to the Douglass homes, 85 per cent of the Forest




figures establish the fact that the Forest Park students were pro¬
ducts of a higher socio-economic background than those at Douglass
high school. Table 1 presents composition data relative to iJie socio¬
economic status of the two communities.
TABLE 1
SOCIO-ECONOMIC STATUS OF TWO BALTIMORE COMMUNITIES









Average Annual Income $5,000 to $10,000 $500 to $U,000
Horae Ownership 75 per cent 30 per cent
Age of Dwelling Under 25 years Approximately liO
years
Value of Dwelling $7,500 to $15,000 $5,800 and less
Hi^ School Education 33 per cent Less than 10 per
cent
College Education 25 per cent 2 per cent
General Practices of Students Regarding Use of
The Central Library and Branches
An attractive, well-staffed and well-stocked librar7 branch
is conveniently located in each neighborhood so both groups involved
in this study have easy access to public library service. The public
library works closely with both schoolsj book talks are presented
annually and special activities are sponsored by the library at various
10
times* All of these projects have been directed toward the develop¬
ment of enthusiasm for the recreational reading of good books. To
the best of their abilities, the schools and the library have endeavored
to keep these students aware of the library, its services and the
pleasures that can be derived from its use.
Of the 130 students who answered the questionnaire, 9h per cent
of the Forest Park students and 86 per cent of the Douglass students
possessed active library cards. There were three students at both
schools who did not have cards because their cards had expired and
they had failed to have them renewed. One per cent of the Forest Park
students could not use their cards because fines were attached to them;
nine per cent of the Douglass students were prevented from using their
cards for this reason (see Table 2).
TABLE 2
COMPARISON OF STATUS OF LIHIARY CARDS
Library Cards
Forest Park Douglass
Number Percentage Number Percentage
Active Cards 61 91^ 56 86
Inactive Cards 1 1 6 9
Expired Cards 3 5 3 5
Total 65 100 Lf\O 100
When asked if they were regular users of the library Forest
Park students answered "yes” and 11 answered "no”; at Douglass there
11
were $2 regular users and 13 who used the library infrequently*
Regular users were considered to be those who used the library on
the average of at least once a month. Twenty-three per cent of the
students who were attending Forest Park used the library every day
and 26 per cent of the students at Douglass made daily trips to the
library. At Forest Park 29 per cent of the pupils visited the library
weekly and 31 per cent made monthly trips to the libraryj of the
Douglass students 22 per cent were weekly users and 32 per cent in¬
dicated that they were monthly users. Seventeen per cent of the
Forest Park and 20 per cent of the Douglass students said that they
were infrequent users of the public library. Table 3 shows the fre¬
quency of branch library use among both groups of students,
TABLE 3
FREQUENCY OF BEIANCH LIBRARY USE BY TWO CHIOUPS OF
BALTIMORE HIGH SCHOOL STUEENTS
Frequency Forest Park Students Douglass Students
Number Percentage Number Percentage
Daily 15 23 17 26
Weekly 19 29 II4 22
Monthly 20 31 21 32
Infrequently 11 17 13 20
Total 65 100 65 100
The central library is located in the heart of the downtown
area. To reach the library entails anywhere from a 20 minute to an
12
hour's ride for both groups of yoxmg peoplej however, whenever the
students are downtown they are wltiiin easy walking distance of the
library* In addition, several of the buses that take them downtown
pass the central library so that although the students do not live
near the central library they are often in its vicinity.
The central library has a large young adult department which
contains almost every title that the library has approved for use
with teenagers throughout the system. In addition to departments
for all the major branches of knowledge and a special reference depart*
ment, there are large record, picttire and film collections. Despite
the additional feattires of the main library most of the library needs
of the students involved in this study could be satisfied by the
branch libraries so it may be assumed that those students who fre¬
quented the central library were exceptionally avid readers.
There was a striking similarity in the responses of the two
groups on this section of the questionnaire. Eight students at Forest
Park and 10 students from Douglass never visited the central library.
Thirty-five of the Jewish and 36 of the Negro young people said that
they made from one to 10 trips annually to the main library. Of the
Forest Park students there were 12 who Indicated that they went to
central between 11 and 20 times a yearj eight Douglass students in¬
dicated the same number of annual visits to central. From both
schools there were five people who went to the main library from 21
to 30 times each year, foiir persons who visited it from 31 to 50
times and one person whose trips to central exceeded 5l times a year.
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Table U Indicates the number of times a year that the students said
they used the central library.
TABLE h
FREQUENCY OF USE OF THE CENTRAL LIBRARY BY TWO (310UPS
OF BALTIMORE HIGH SCHOOL STUDENTS
Number of Visits to




21 - 30 5 5
31 - 50 U U
5l - beyond 1 1
As has been revealed in Tables 3 and there was almost no
difference in the frequency of use of either the central library or
the branch libraries by the two groups of students involved in this
project. The students at Forest Park High School and at the Douglass
High School visited the branch libraries often; 63 per cent of them
indicated that they were monthly users of the library, $1 per cent
were weekly users and per cent of them were daily users. However,
most of the young people from both schools failed to visit the main
library more than 10 times a year.
Purposes for Which Students Used the Public Library
All of the special projects and programs mentioned earlier were
lU
aimed specifically totnard developing an accelerated interest in reading
as a leisure time activity* Literature courses offered in the schools
Here directed also toward this goal by introducing the young people to
works of outstanding classical and contemporary auttiors. In order to
discover the purposes for which the library was used most frequently,
students were requested to check the following reasons: recreational
reading, school work, and general information. At both schools the
library was used most for school work; next, the library was used
most in the area of recreational reading, and using the library for
general information was the reason given fewer times than any other.
Despite tiiese facts, which at first give the impression that there
is considerable similarity between the two groups, closer examination
of the questionnaire returns exposed a great deal of variation in the
purposes for which these students used the library.
Forty-five per cent of the Forest Park students used the library
most for recreational reading while at Douglass 22 per cent of the
students indicated recreational reading as the primary reason for using
the library. School work caused 52 per cent of the students at the
Forest Park High School and 66 per cent of the teenagers at Douglass
High School to frequent the library most often. Twelve per cent of
the students at Douglass utilized library resources to acquire general
information but only three per cent of the Forest Park students used
the library for that purpose. Of all the students from both schools,
five per cent of them never used the library for recreational reading,
only one per cent never used it for school work and eight per cent did
not use the library for general information. Consult Table 5 for the
15
number and percentage of students mho used the library for each
purpose listed*
TABLE $
PURPOSES FOR WHICH WO OlOUPS OF BALTIMORE HIGH SCHOOL
























Students 29 145 314 52 2 3 65 100
Douglass
Students 11: 22 143 66 8 12 65 100
Total li3 33 77 59 10 8 130 100
Factors Which Influenced the Selection of Books
There are numerous factors mhich motivate what one reads* Many
of these factors are psychological and can not be analyzed mithout an
intensive study of the reader over a long period of time. Other factors
are more obvious and therefore are easier to determine. Seven of these
rather obvious factors mere listed on the questionnaire and the students
mere directed to check any mhich they used to select the books they
read for pleasure* Each person indicated at least tmo of the folloming
factors: catchy title, appearance of the book, recommendation of
friends, recommendation of librarian, book reviews and seeing a motion
picture, a play, or a television program based on the book* The young
adult department of the Enoch Pratt Free Library sponsors annual book
16
talks at all of the public senior high schools in the city. Since
these programs emphasize the types of books with which this study is
concerned, hearing a Pratt Library book talk was placed on the ques¬
tionnaire as a possible motivational factor. Ihe number of student
responses for each factor listed can be seen in Table 6,
TABLE 6














Librarian ho 39 79
Book Reviews 38 30 68
Catchy Title 18 Uo 58
Pratt Libraiy Book Talks 16 19 35
Appearance of Book 12 13 25
According to the responses of the Forest Park students and the
Douglass students more people were motivated to read by the recommen¬
dation of their friends than by any other factor listed on the question¬
naire. Fifty-six Forest Park students and U8 Douglass pupils, or 80
per cent of the total number of students, indicated recommendation of
friends. Other media of communication often served as a stimulus to
17
reading for these studentsj l|l young people idio were attending
Forest Park High School and U2 teenagers at Douglass High School
said that seeing a motion picture, a play or a television program
made from the book encouraged them to read* Ihe recommendation of
a librarian was checked as a motivating factor by UO of the Forest
Park students and 39 of the Douglass students. Fifty-two per cent
of all the students, 38 from Forest Park 2md 30 from Douglass were
stimulated to read by book reviews.
Despite the fact that 58 of the total number of students in¬
dicated catchy titles as one of the factors which motivated their
recreational reading, 18 of them were Forest Park students while ItO
of them were Douglass students. Pratt Library book talks were checked
by 16 Forest Park and 19 Douglass students and the appearance of the
book was listed as a stimulus to reading by 12 Forest Park pupils
and 13 Douglass pupils.
Titles Read by the TVo Groups of Baltimore
High School Students
The final section of the questionnaire consisted of a checklist
of 32 titles written by such standard authors as the Brontes, Charles
Dickens, Mark Twain and Alexandre Dumas, plus several of the better
contemporary writers. To facilitate the tabulation of the nmber of
books the students had read, pupils were placed into five numerical
groups. They were those persons who had read from no books at all
to four, from five to nine, from 10 to lU, from 15 to 19, and from
20 to 2U of the listed titles.
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The largest percentage of readers among both sets of students
had read between five and nine of the books on the list. There was
only a four per cent variance in the number of books read by the
Forest Park students and the Douglass students in this category, with
the Forest Park students having read I46 per cent and the Douglass
students having read h2 per cent. Thirty-nine per cent, the second
largest number of Douglass students in any category had read from
none to four of the books on the list; only nine per cent of the
Jewish students placed in this group. There was a difference of 10
per cent in the 10 to lU segment; 28 per cent of the Forest Park and
18 per cent of the Douglass pupils reading fell in this category.
The reading of the Jewish students exceeded that of the Negro teen¬
agers by eight per cent in the 15 to 19 category with the Jewish
students having read 12 per cent of the books and the Douglass
students having read one per cent of them. No Douglass student
had read enough books on the checklist to place in the 20 to 2U
category. More Douglass students than Forest Park students had read
fewer than four of the listed titles; this was the only category in
which the Douglass readers outnumbered the Forest Park readers.
The exact findings of the checklist portion of the questionnaire
was as follows: The reading of 25 of the Douglass students fell
between zero and fo^u• books; in this category there were six students
from the Forest Park High School. Twenty-seven of the Negro teenagers
and 30 of the Jewish teenagers had read between five and nine of the
titles. In the 10 to ih category there were 12 Douglass students and
18 Forest Park students. At the Forest Park High School eight persons
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had read betneen 1$ and 19 titles and the number of books read by
three young people was in the 20 to 2h category. One person from
the Douglass High School had read 19 of the books on the checklist
and no Douglass student placed in the 20 to 21^ section.
It can be seen from the figures mentioned above that there were
decided differences in the overall responses and practices of the two
groups of students in this area of readingj the Douglass High School
students were not as well read as the Forest Park students. The
number and percentage of students in each category are presented in
Table 7.
TABLE 7
NUMBEE AND PERCENTAGE OF STUDENTS IN EACH NUMERICAL
GROUP INDICATING THE NUMBER OF BOOKS READ FROM
A CHECKLIST OF HTLES
Number of Books Forest Park Students Douglass Students
Number Percentage Number Percentage
1o 6 9 25 39
5-9 30 h6 27 12
10 - lii 18 28 12 18
15-19 8 12 1 1
20 - 2k 3 5 0 0
Itotal 65 100 65 100
The 15 titles read by the largest number of students in both
groups were almost identical. The four titles among the first 1^ at
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Douglass Khich did not appear among the first l5 at Forest Park mere
Shomboat by Edna Ferber, Red Badge of Courage by Stephen Crane, Pride
and Prejudice by Jane Austen and Mutiny on the Bounty by Nordhoff and
Hall. My Antonia by Willa Gather and The Old Man and the Sea by Ernest
Hemingway were the two titles placing in the first l5 at Forest Park
that did not appear among the first 15 at Douglass High School. The
major difference in this section of the questionnaire was the number
of students who had read the most popular titles. At Forest Park the
range of readers for the l5 books was from 05 to 17; 80 per cent of
the young people had read the first book and 27 per cent had read the
10th. At Douglass liO persons, or 6l per cent of the pupils, had read
the book which placed first but only five persons or eight per cent of
the students had read the title that ranked in the 10th position.
This is a 21 per cent difference between the two groups in the number
of people who had read those titles which had ranked among the first
10 according to the number of students who had read them. !ft>enty-
seven per cent of the Forest Park students had read the 10th title,
while only eight per cent of the Douglass students had read ttieir
10th title. At Forest Park at least 00 per cent of the students had
read eight books on the list; three books had been read by 00 per cent
of the students from Douglass High School. The percentage of students
who had read the 10 books was consistently larger at Forest Park than
at Douglass (see Table 8).
TABLE 8
TEIE FIFTEEN TITLES READ BY THE GREATEST NUMBER OF STUDENTS AT FOREST PARK HIGH AND DOUGLASS HIGH SCHOOL
Forest Park Douglass
Title No, of Readers Title No. of Readers
1, My Antonia 55 1, Huckleberry Finn Uo
2, Tom Sawyer 53 2, Tom Sawyer 38
3. Huckleberry Finn 39 3. Gone With the Wind 37
U. Cheaper by the Dozen 38 U, Count of Monte Cristo 30
5. Diary of Anne Frank 35 5, Non Listed Dickens Title 26
6, Three Musketeers 3U 6, Three Musketeers 23
7, Non Listed Dickens Title^ 33 7, Wuthering Heights^ 19
8, Gone With the Wind 32 8, Cheaper by the Dozen 17
9. Life With Father 28
Caine Mutiny 17
9, Life With Father 15
10, Caine Mutiny 27 10, Oliver Twist lU
11, Count of Monte Cristo 23 David Copperfield lit
11, Showboat 13
12, Jane Eyre 20 Good Earth 13
Wuthering Heights 20 12, Jane Eyre 9
13. Good Earth 19 13, Mutiny on the Bounty 7
lU, Oliver Twist 18 lit. Pride and Prejudice 6
1^, Old Man and the Sea 17 15. Red Badge of Courage 5
Diary of Anne Frank 5
defers to any other title by Dickens
CHAPTEE III
SUMMARY AND CONCLUSIONS
Good reading has universal values which should be universally
enjoyed} this is a fact which has been accepted over a long period of
time* Yet many Americana are often insensitive and unappreciative of
good literature. It can be argued that the masses of the American
people are literate and that many of them have been exposed to quality
reading in the schools but this does not alter the fact, which sta¬
tistics have revealed, that good reading is enjoyed by a small minority
in this country. Questions are often raised concerning the factors
responsible for the lack of interest in reading worthwhile books
among so many people. This project undertook to examine the effect
of different socio-economic, educational and cultural backgrounds, as
a plausible answer to some of tiiese questions as they relate to the
reading of a selected group of high-school students.
The study concerned itself with the use of the public library
and the recreational reading of books of literary merit among two
groups of tenth grade students enrolled in the public schools of
Baltimore, Maryland, One group of students enrolled at Forest Park
High School were predominantly of the Jewish race and were products
of a relatively high socio-economic background; the other group was
composed of Negro students from a lower socio-economic background
who attended the Douglass High School, Both groups were above average
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in intelligence and have been exposed primarily to the same tjrpes of
school and library programs. The basic purpose of the study was to
investigate the students' use of the library and their recreational
reading and to compare these practices with their socio-economic back¬
grounds, Data for the comparisons were obtained through the use of a
questionnaire which was administered to tiie students. The questionnaire
asked questions concerning library membership, frequency of library use,
purposes and motivation for using the library and the number of books
read from a list of 32 titles of recognized literary merit.
Every student involved in the project had possessed a library
card at some timej at the time the questionnaire was answered, 9U
per cent of the Forest Park students and 86 per cent of the Douglass
students owned active library cards. Fines prevented the use of one
per cent of ‘Uie Jewish teenagers' cards but nine Douglass students
could not use their cards because of fines. An obvious economic
factor can be discerned from this fact and the economic handicap of
the Douglass student was indicated. Five per cent of both groups of
students did not hold cards at the time because they had failed to
have their old cards renewed after they had expired. Except for the
inability to pay fines on the part of same of the Douglass students,
there were very minor differences in the status of library membership
between the two groups of students.
In the frequency of library use, both at the central library
and the branches, there were only slight differences in the responses
of the two groups. The majority of all the young people frequented
the library daily, weekly, or monthlyj only 17 per cent of the Forest
Park students and 20 per cent of the Douglass students were infrequent
2h
users of the library* The central libraryi which is located in the
downtown area, was visited not more than 10 times a year by more than
50 per cent of the students* The socio-economic differences which
exist between these young people failed to cause any significant
differences in their behavior patterns in regard to frequency of use
of the public library.
The primary purpose for which the library was used was school
work, the second purpose was for recreational reading and library
facilities were used least for purposes of general information. Forty-
five per cent of the Forest Park and 22 per cent of the Douglass students
used the library most for recreational reading. School work was checked
first by $2 per cent of the Jewish students and 66 per cent of the
Douglass students; three per cent of the Forest Park young people and
12 per cent of the Negro young people said they used the library most
to obtain general information* Although both groups listed recrea¬
tional reading as the secondary purpose for using the library, there
were still 20 per cent more Forest Park students who read library books
for pleasure than Douglass students who read library books for the same
reason* Another fact that came to light was that ll« per cent more
students at Douglass than at Forest Park used the library primarily
for school work*
Certain implications exist as a result of these facts* Earlier
in -the study it was pointed out that both groups were encouraged by
the schools and the library to read and use the library* There is,
then, the possibility that the Forest Park students were motivated to
read by other agencies such as cultural or religious organization* In
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addition, because their families Here better educated, the young
people at Forest Park Here more likely to be stimulated Hithin their
homes to read good books. Because of their higher economic and edu¬
cational status the Forest Park homes Here probably equipped Hith
books and other literary materials Hhich the students could consult
for information necessary for school assignments. The absence of
substantial books in the home msy explain nhy more Douglass students
made use of the public library for home assignments and general infor¬
mation. The results of the questionnaire infer that socio-economic
differences affected the purposes for Hhich these children used the
library.
Of the seven factors Hhich Here listed as possible motivational
forces for recreational reading, the Forest Park students listed (l)
recommendation of friends, (2) seeing a motion picture, play or
television program based on the book, (3) recommendation of the
librarian, (li) hearing a book revien, (5) being attracted to the book
because of its catchy title, (6) listening to book talks sponsored
by the Pratt Library and (7) physical attractiveness of the book. The
Douglass students listed the forces Hhich motivated their reading in
the same order except that a book's catchy title Has the third most
popular method of selecting books for pleasure reading. Catchy titles
are not as characteristic of the types of books listed on the ques¬
tionnaire as they are of less HorthHhile books. This may be the reason
Hhy the Douglass students read less than the Forest Park students.
Twelve per cent more Forest Park students than Douglass students read
more books recommended by friends Hhich suggests that books Here more
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often the subject of conversation among Forest Park students. Since
book discussion is a cultural activity associated viith the better edu¬
cated and since the Forest Park students came from homes of superior
educational achievement they viere more likely to participate in friendly
book discussions than the Douglass High School students.
There was a 13 per cent difference in the number of Douglass
students who were motivated by book reviews and the Forest Park
students who were motivated by the same factor. Reviews of the better
types of literature appear in the better periodicals and newspapers,
literature to which the Douglass students were less likely to be ex¬
posed. Consequently the differences are more understandable; here
again educational and economic differences in the two groups of young
people are apparent.
No students had read all 32 of the books on the list but one
Forest Park student had read 2h of the titles, the largest number read
by any of the 130 pupils. Nineteen was the highest number of books
read by any student at Douglass High School. Forty-six per cent of
the reading at Forest Park was in the five to nine category and 28
per cent had read from 10 to lii titles. There were h2 per cent of
the Douglass students in the five to nine category and 39 per cent
had read from none to four of the books listed. Eights books on the
list had been read by 50 per cent of the Douglass students. The amount
of reading done by the Jewish teenagers consistently exceeded that of
the Negro students. The result of the answers in regard to recrea¬
tional reading of good books seemed to indicate that socio-economic.
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cultural and educational background had more effect on the amount
of reading done than on any other aspect of the reading patterns of
the students.
For reasons beyond their control the students at Douglass were
subject to disadvantages. Hampered by financial needs and inferior
living conditions, these young people seemed to have less enthusiasm
and probably had less time for recreational reading. Their parents
were probably too preoccupied with supplying their families and them¬
selves with physical necessities to consider the importance of anything
which has rewards as abstract as those which, to them, good recrea¬
tional reading must seem to have. In contrast, the Forest Park
students grew up in environmental conditions which were favorable
to the development of a genuine appreciation and respect for good
books.
There is one basic implication in the findings of the study when
they are viewed collectively. Advantages in educational, economic, and
cultural backgrounds seemingly created forces within the home and out-
of-school environments of the children of the higher socio-economic
background which encouraged them to engage in the reading of good
books as a leisure time activity, Ihe non-existence of these factors
in the out-of-school and home environment of the Douglass students,




1« Do you have a Pratt Library card? Yes No
If you have none at present, state briefly the reason for not having
one.
2. How many people are there in your family above the age of 6?
How many people in your family have library cards?
3. Are you a regular user of the Pratt Library? Yes No
If so, how often do you use the Library?
Daily Monthly Infrequently
U. How many times on an average do you go to the Central Library each
year?
5. On an average, how many times a month during the summer do you borrow
books from the Pratt Library?
6. Write the numeral 1 by the Library resource listed below which you





7. What methods do you use for selecting recreational reading? (check
as many as necessary):
Catchy title





Pratt Library book talks
Seeing movie or play or TV program nihich the book Yias made from
8. Hou many of the follov»ing standard titles have you actually read?




Jjood Earth (or some other title)
My Antonia (or some other title)





"Any other title by Dickens
"The Count of Monte Cristo
"The Three Musketeers
"Showboat (or any other title)
"The Diary of Anne Frank
jCheaper by the Dozen
]]The Little World of Don Camillo




jl^rrowsmith (or any other title)
"Gone With the Wind
Mutiny on the Bounty
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